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ABSTRACT 
In effort to determine student perceptions which 
inhibit initiation of counseling, 235 seniors from 
two randomly selected, mid-Illinois high schools 
were surveyed. The two schools were chosen according 
to geographic location and student enrollment. The 
50 item survey consisted of 26 internal items (reasons 
within the student) and 24 external items (reasons 
lying with the counselor or counselor circumstances), 
which could further be divided into eleven categories: 
perceived lack of empathy; perceived lack of acceptance; 
perceived lack of confidentiality/trustworthiness; 
perceived counselor incongruency; perceived counselor 
authoritarian�sm; perceived counselor inadequacy; 
perceived problem in time or scheduling; perceived 
negative consequences; perceived apprehensions; lack 
of information, and; student rejection of counselors/ 
counseling. Rank item analysis indicated an equal 
distribution of internal and external reasons for 
avoidance of counselor contact. Further, it was 
found that perceived apprehensions and perceived 
problem in time or scheduling were the two most 
significant areas of deterrence. 
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CHAPTER I 
INTRODUCTION 
Background of Study 
In 1978 the President's Comnission on Mental 
Health stated that 5% to 15% of all children and 
adolescents (some three to nine million young people) 
require some type of mental health service. Upon 
comparing the number of youth in need with the number 
who are actually receiving counseling services, an 
alarming number of troubled youth remain unrecognized 
and untreated. According to an article written by 
Furey (1987), two thirds of the three million 
seriously disturbed youth in the country are not 
acquiring the services they need. Although estimates 
on the number of children and adolescents who need 
counseling servfces vary from study to study, there 
exists the consensus that the number of youth who 
require treatment far exceeds the number receiving 
such services. 
Because children and adolescents do not have 
a clear perspective of themselves or of counseling 
(Furey, 1987), they are seldom self-referred. In 
turn, children and adolescents are frequently pointed 
or pulled to counseling by an adult who has identified 
in them what are of ten subtle or disguised requests 
for help. Furey ( 1987) claims that counselors should 
not expect youngsters to ask for help in the same 
manner as do adults; youth's requests for assistance 
are usually indirect and, consequently, are often 
overlooked by those who do not poss�ss the training 
and sensitivity to understand the messages. 
The counseling profession, especially as it 
pertains to youth (Furey, 1987), must proceed under 
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a principle of supply and need rather than on a supply 
and demand basis; the demand simply does not reflect 
the need. The solution, therefore, involves at least 
three separate processes. First, improved methods 
must be developed for identifying children and 
adolescents who require counseling. Second, the 
counseling system must pt°'ovide the services and 
facilities necessary to accoDDDodate all youngsters 
in need. Third, counselors must become aware of 
student perceptions as well as their own attitudes 
and behaviors which deter counseling experiences. 
Statement of Problem 
According to a survey of 473 randomly selected 
ninth to twelfth graders in a suburban high school, 
Meagher and Clark (1982) found that few secondary 
students discuss their pressing personal problems 
with school counselors. Only 55 (11.6%) of the 473 
students had ever discussed such topics as drugs, 
sex, family or peer relations, or depression with 
a school counselor. 
By the very nature of their jobs, counselors 
are employed to deal with these arising issues. 
Counselors have an ethical obligation to keep such 
matters confidential. Counselors do not assign grades 
to students and, likewise, having not dealt with them 
in the classroom, counselors have fewer preconceived 
notions about students. Finally, counselors have 
training and experience in dealing with the kinds 
of concerns common to adolescents. Why is it, then, 
that so few youngsters seek assistance through the 
school counseling progra�? Are students unaware 
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of the counselor's role? What behaviors do counselors 
exhibit that deter prospective clientele? What student 
perceptions interfere with initiation of the counseling 
experience? 
Purpose of Study 
The purpose of this study is to determine those 
perceptions of students which have inhibited them 
from seeking counselor assistance. Through determining 
such perceptions, the author not only hopes to become 
more aware of student needs and expectations, but 
hopes to acquire an indication of strengths and 
weaknesses of existing school counseiing programs. 
' 
Developing an awareness and understanding of student 
perceptions provides for implications in the areas 
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of: improving existing counseling programs; developing 
new counseling programs at the secondary, junior 
high, and elementary levels; providing feedback to 
practicing counselors, educators, and the community; 
and, improving communication and public relations 
between counselors, students, parents, faculty, and 
administration. 
Limitations of Study 
This study is limited to the experiences, 
perceptions, and responses of 235 high school seniors. 
The number of subjects and geographic locations of 
the two schools surveyed may be limiting in itself, 
if attempting to generalize results. Also, as with any 
computerized survey form, there exists the possibility 
of fraudulence during completion of items. Additionally, 
the study may be considered limited by some, as rank 
item analysis and percentages are the extent to which 
statistical analyses are involved. 
CHAPTER II 
REVIEW OF LITERATURE 
As a result of Strong• s {196.8) formulation of 
counseling as an interpersonal influence process, 
numerous studies have been designed to investigate 
various issues concerning the validity of this model 
and its related implications. As Strong's model 
places heavy emphasis of perceived attributes of 
the counselor as the source for social power {Barak, 
Patkin, and Dell, 1982), various studies have sought 
to identify behavioral cues that affect client's 
perceptions of a counselor as a credible source of 
assistance. 
Researchers investigating client's perceptions 
of counselors have dealt with variables beyond direct 
control of the counselor and those within the counselor's 
control; that is, quality and performance. Qualities, 
according to Barak et al. {1982), refers to 
demographic/descriptive characteristics of the counselor, 
such as age, sex, group membership, title, experience, 
training, judged physical attractiveness, or ascriptions 
resulting from social norms or stereotypes. Performance 
variables, on the other hand, are those which emphasize 
specific counselor interaction behaviors and the 
quality of these behaviors. As wo�ld be expected, 
a recent literature review of Corrigan, Dell, Lewis, 
and Schmidt (1960) strongly suggests that performance 
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variables are a more important determinant of client's 
perceptions of counselor's expertise than are demographic 
variables. 
The purpose of a study by Roll, Crowle .. Y, and Rappl 
(1985), was to determine if variations in counselor 
nonverbal behavior result in enhanced or debilitated 
perceptions of counselor expertness, attractivenes.s, 
trustworthiness, and helpfulness. Three groups of 
college freshmen, by audio-visual means, rated the 
perceived expertness, attractiveness, trustworthiness, 
and helpfulness of a counselor emitting· nonverbal 
' 
behavior at a high, moderate, or low frequency. 
Manipulated counselor nonverbal behaviors included 
gestures, eye contact, forward lean, and touching. 
Results indicated that counselors in the high frequency 
nonverbal behavior (NVB) conditions were perceived as 
significantly more helpful, expert-like, and attractive 
than those in the moderate and low NVB conditions. 
Nonverbal behavior of the counselor in the low 
frequency NVB conditions resulted in debilitated 
ratings for every dependent measure, indicating the 
relevance of high frequency counselor nonverbal behavior. 
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Students requesting counseling from a university 
counseling service were assigned by McKee and Smouse 
(1983) to one of' eight treatment conditions to determine 
the effects of counselor status (high, low), counselor 
weight (normal, overweight), and client gender on 
initial perceptions of counselor expertnes�, 
attractiveness, and trustworthiness. Fortt· males 
and forty female subjects reviewed a brochure containing 
a photograph and descriptions of either a high status 
normal weight, high status overweight, low status 
normal weight, or low status overweight counselor, 
and were provided with precounseling audiotapes 
explaining the counseling process. Clients then 
completed the Counselor Rating Form, used to measure 
the dependent variables. Although counselor weight 
and client gender produced nonsignificant results, 
the trend toward significance for the interaction 
between counselor status and counselor weight for 
the variables of expertness and trustworthiness suggests 
that only when evidential, reputational, and behavioral 
cues of status are at a minimum, does weight become 
a salient factor� The attractiveness variable reached 
no level of significance in this study. 
Attractiveness was the issue of a study done 
by Blier, Atkinson, and Geer (1987). The purpose 
of this study wa� to examine the effects of client 
gender, counselor gender, and counselor sex roles 
on client willingness to visit the counselor for 
specific areas of concern. Generated from:earlier 
surveys, the three most significant areas 6f concern 
included personal, assertiveness, and academic. 
Combining these concerns with su�h counselor 
descriptors as masculine, feminine, or androgynous,. 
a questionnaire was devised and given to 47 males 
and 60 females. Based on the provided counselor 
descriptions, the subjects, using a Likert scale 
ranging from definitely not willing to see (1) to 
definitely willing to see (7), were asked to rate 
their willingness to see the counselor for a variety 
, 
of concerns; these concerns, no doubt, belonging 
to one of the three significant areas. Analysis 
of subject responses showed that the feminine sex 
role was rated higher than the masculine sex role 
for personal concerns while the converse was found 
to be true for assertiveness concerns. For academic 
concerns, both the mascµline and . androgynous sex 
, 
roles were rated higher. Client and counselor gender 
8 
were found to have no effect on willingness to see 
the counselor. 
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Barak, Patk1n, and Dell (1982) examined the 
effects and the relative contribution of three 
counselor behaviors, namely nonverbal behavior, jargon, 
and attire, on perceived expertness and attractiveness. 
·In a factorial design, 120 undergraduates observed 
an interview with a counselor performing in one of 
eight combinations of responsive or unresponsive 
nonverbal behavior, professional or layman's jargon, 
and formal or casual attire. The subjects then rated 
the perceived expertness and attractiveness of the 
counselor. Results indicated that all three independent 
variables significantly affected perceived expertness 
and attractiveness; nonverbal behavior accounting 
for most of the variance, while jargon and �ttire 
were much inferior in their relative contribution 
to subject's perceptions. These results support 
the relatively greater. significance of nonverbal 
behavior in1determining perceived counselor expertness 
and attractiveness. 
In order to identify potential irritations within 
co��seling relationships, Bailey, Meyers, and Smith 
(1977) conducted pilot studies examining counselor 
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behaviors and counselor situations. These behaviors 
were then classified into four categories of annoying 
factors: the process of counseling - the relationship 
between the counselor and the counselee, ·their verbal 
and nonverbal interaction; the counselor - variables 
of race, sex, personality, attitudes, dres�, and 
character; the counseling environment - th�"physical 
details of the room such as seating, lighting, 
interruptions by phone or visitors; and, the school 
environment - ease and opportunity of seeing the 
counselor, teacher's attitudes toward guidance 
services, and teacher's attitudes toward missing 
classes and making up work. A 76-item questionnaire, 
derived from the pilot study, was administered to 
ninth-grade students who, initially, nominated three 
categories of nine as self-representative. From 
the self nominations, students were classified as 
either socially effective, aggressive, or withdrawn; 
these elements considered by Bailey et al. (1977) as 
elements potentially related to counselee irritability. 
Resulting data suggested that aggressive students 
are less tolerant of insecurity and perceived 
counselor lack of work enjoyment, while the withdrawn 
are irritated by over-warmth and openness to the 
11 
counseling relationship. Socially effective students 
were 'annoyed with counselor lack of: demonstrated 
humaneness, confidentiality, and mutual respect. 
Conclusive evidence suggested that the subjects 
preferred friendly, warm, confidential, and accessible 
counselors. 
CHAPTER III 
DEVELOPMENT OF STUDY 
The initial effort of this.study (Saltmarsh, 1967) 
involved 125 students enrolled in Senior Health at an 
Ohio high school. These students (57 females, 68 
males) were asked to reflect upon their experiences 
with the counseling services available to them, ·and 
estimate the number of occasions they had wanted to 
seek counseling but had not done so. Reflecting upon 
their entire four years of high school, the subjects· 
were then requested to identify the reasons, if any, 
which had prevented full use of the potential counseling 
services. The students were then asked to write, in 
their own words, any such reasons which nad prevented 
contact with the counselor. 
Analysis of the 125 responses yielded fifty 
(50) separate reasons which were easily divided into 
two categories: 
1. Reasons which, as perceived by students, 
seemed to lie within themselves. 
2. Reasons which, as perceived by students, 
seemed to lie with the counselor or 
circumstances within which the counselor 
functions. 
The items in the first category were labeled internal 
items while the second category items were labeled 
external. Additionally, the fifty separate reasons 
were determined to be capably classified into eight 
categories: perceived lack of acceptance; perceived 
lack of empathy; perceived incongruency; perceived 
authoritarianism; perceived counselor inadequacy; 
perceived apprehensions; perceived problem in time 
or scheduling, and; student rejection of �ounseling/ 
counselors. 
Revisions of the pilot study were thought 
n_ecessary by the author. After inspection of the 
responses, it was found that the eight categories 
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could be further expanded to eleven more distinct 
categories. The three addition�! categories include: 
perceived negative consequences; perceived lack of 
confidentiality/trustworthiness, and; lack of 
information. Portrayed in the following paragraphs are 
the eleven categories and their appointed distribution 
of student responses: 
Perceived lack of acceptance. "Counselor prefers 
students with good grades," "My concern was not important 
enough to bother the counselor," "Counselor is not 
interested in me," "Counselor does not welcome me," 
"Counselor prefers college bound students. " 
14 
Perceived lack of confidentiality/trustworthiness. 
"I don't trust counselors," "Afraid counselor will 
pass information about me to other people." 
Perceived lack of empathy. "Counselor would 
argue0against what I want," "Counselor makes me feel 
dumb," "I had a bad experience with a counselor," 
"Counselor doesn't understand me." 
Perceived counselor incongruency. "Counselor 
might act concerned but inside will be laughing at 
me," "Counselor seems too superior," "Counselor seems 
artificial." 
Perceived counselor authoritarianism. "Counselor 
is on the side of the teacher," "Counselor tries 
to run things too much. " 
Perceived counselor inadequacy. "Counselor 
cannot help me with my r�al problems," "Counselor 
talks too much - does not listen· to me," "Counselor. 
does ··not have the information I ne.ed," "There is 
no way anyone can help the mess I'm in." 
Perceived problem in time or scheduling. "I 
did not have the time," "I've seen my counselor too 
much already," "Counselor usually tries to rush me 
off," "Counselor was busy or not in," ."I wanted to 
see the counselor but never got around to it," 
"Counselor has too many students to be effectively 
concerned with individuals," "Counselor is unable 
or unwilling to change schedule around my needs." 
Perceived negative consequences. "Afraid I 
would not get the answers I wanted to hear," "Would 
have heard the same thing I've heard from others," 
"Afraid counselor would disapprove if the truth were 
known," "I felt that talking to the counselor would 
only increase my troubles," "Afraid counselor would 
place me in higher level classes," "If I we.re honest 
15 
it might hurt counselor's recommendation for my college 
or job admiss i.on," "Afraid parents would find out 
I had talked with the counselor." 
Perceived apprehensions. "I'm too shy," "I 
do not like to tell a stranger about personal 
pro bl ems," "I couldn' � work up the nerve," "It'· s 
hard for me to talk to counselors of the opposite 
sex," "I'm not sure how to begin talking to the 
counselor," "I would be embarrassed to reveal my 
real concerns," "It is difficult for me to talk 
to the counselor," "It's hard for me to talk to 
counselors of the same sex," "I would not want my 
friends to know I was seeing a counselor." 
Lack of information. "Counselor deals only 
with school/college/occupational problems," "Didn't 
know who my counselor was," "Unsure if I could go 
to counselor other than one to whom I'm assigned." 
Student rejection of counselors/counseling. 
"I just don't like the counselor," "Counselor and 
I irritate each other," "Counselor ha.s no business 
in my life," "Weak people go to counselors." 
As student responses/reasons would be utilized 
as survey items, the author took initiative of 
re-wording two responses considered to be somewhat 
vague. One item was revised from "I cannot talk 
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to my counselor" to "It is difficult for me to talk 
to the counselor," shifting to a more distinct, 
internal locus-of-control. Likewise, an item reading 
"Counselor is inflexible" was revised to "Counselor 
is unable or unwilling to change schedule around 
my needs," taking precaution against misinterpretation 
or incomprehension of the word "inflexible". With 
these revisions, the responses would be prepared 
for transformation into survey items. 
CHAPTER IV 
METHOD OF SURVEY 
Instrumentation 
.Following revision of the pilot study responses, 
a 50-item, two page survey was constructed. The 
items, in statement form, were alternated in terms 
of internal perceptions (reasons within the students) 
and external perceptions (reasons lying with the 
counselor or counselor circumstances) which affected 
·initiation of counseling. It can be noted the final 
page of the survey loses this process of alternation, 
due to the fact that there exists more internal than 
external items. The computerized survey form was 
equipped with four columns of evaluative responses: 
strong reason which prevented counselor contact (S); 
moderate reason (M); weak reason (W); and does not 
apply (D). The final portion of the survey provided 
space and opportunity for students to accurately 
describe any reasons, not included in the survey, 
which they felt prevented them from seeing their 
counselor. 
Subjects/Sites 
Due to the nature of this study, high school 
seniors were thought to be best qualified to respond. 
A total of 235 seniors from two mid-Illinois high 
schools, selected according to. geographic location, 
senior class �ize, and availability, willingly 
participated. The subjects, ages seventeen to 
eighteen, were not asked to identify their names 
or distinguish themselves as male or female; gender 
being an insignificant factor in the purpose of this 
study. Senior classes such as Contemporary Problems, 
Senior Math, Senior Composition, and study halls 
were utilized as administration sites. 
Procedµre 
Superintendents from the two school districts 
18 
were contacted for permission to survey their high 
school seniors. With this verification, the author 
then contacted the principals and guidance department 
directors, explaining the objectives and administration 
necessities of the study. School visitation dates 
were then decided upon, prior to which the guidance 
directors would arrange for survey administration 
time in classes of seniors. 
Preceding the school visitations, letters of 
objectives and instruction, along with a sample survey, 
were provided to the guidance directors. With this 
preparation, survey administration assistance was 
made possible. The author, guidance directors, and 
19 
various classroom instructors shared the responsibility 
of administration. Students were provided with the 
two-page survey, pencils, and the following instructions: 
READ THE ITEM CAREFULLY! If you feel: "Yes, 
indeed, this is definitely a reason I did not 
go to see my counselor at one or more times, " 
- mark STRONG REASON, S. If you feel: "This 
was one reason, but there were others, " - mark 
MODERATE REASON, M. If you feel: "This may 
have been a reason, I never thought of it in 
this way, " - mark WEAK REASON, W. If you feel: 
"This reason has never preve�ted me from seeing 
my counselor, " or if the reason does not apply 
- mark DOES NOT APPLY, D. 
These instructions, in addition to being written 
on the survey, were read aloud to the students. 
The subjects were asked to respon.d honestly, and 
were reminded of their undisclosed identity and the 
probability that the results would be published. 
Students were also encouraged, following item 
completion, to describe any additional reasons which 
they felt had kept them from seeing a counselor. 
Questions were then addressed and, upon collection 
and organization, the surveys were computer scored 
for rank item analysis. 
CHAPTER V 
STATISTICAL ANALYSIS/RESULTS 
For the 23� responses, rank item composites and 
percentages were computer analyzed. Survey items 
were ranked according to percentage of 235 students 
who marked the STRONG (S) response. Item number 
. 
eleven, reading, "I do not like to tell a stranger 
I 
' 
about personal things," significantly received the 
highest percentage (29.4%) of responses. The fewest 
percentage of STRONG responses (1.3%) was designated 
to item number eighteen, reading, "Counselor and 
I irritate each other.'' Further, it is interesting 
to note the five most frequent STRONG responses. 
They are: 
1. I do not like to tell a stranger about 
personal things. 
2. Afraid counselor will pass information about 
me to other people. 
3. I did not have the time. 
4. I would be embarrassed to reveal my real 
concerns. 
5. Counselor was busy or not in. 
See Appendix II for items listed according to rank order. 
Rank item percentages for internal and external 
responses were also computed, as indicated in Appendix Ill. 
Each survey item had previously been designated 
as an internal reason or an external reason for 
avoiding. couns�lor contact. As a result of this 
pre-designation, it was possible to determine the 
significance to status of internal and external 
items according to �heir overall ranking,: and the 
number of internal and external items wi�hin the 
" 
ten most prevalent responses. Throughout the fifty 
ranked responses, internal and external items were 
evenly distributed. Of the top ten ranked responses 
(ties included), seven items are internal reasons 
while six items are external reasons. The survey 
consisting of 26 total internal items and 24 external 
items, these indications are consistent· in ratio. 
In order to take into account all evaluative 
responses for an item, a method of combinjng the 
,,. 
responses was incorporated. STRONG and MODERATE 
response percentages were combined, as well as WEAK 
and DOES NOT APPLY responses, resulting in a STRONG 
and WEAK percentage for each item. The procedure 
was as follows: 
DOES NOT 
STRONG MODERATE WEAK APPLY 
Item % + % % + % 
STRONG WEAK 
S% W% 
21 
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Item numbers one through ten, as they appear on 
the survey, along with their percentages of combined 
Strong, Moderate' (STRONG) and combined Weak, Does Not 
Apply (WEAK) responses, are shown in Table I. Indicated 
as STRONG responses are items one, three, eight, and ten, 
which state: "I did not have the time," "�y concern was 
not important enough to bother the counsel6r," "Counselor 
cannot help me with my real problems," and "Counselor 
deals only with school/college/occupational problems." 
WEAK responses of the first ten survey items are 
numbers five and seven, reading: "I just don't like 
my counselor" and "I've seen my counselor already." 
TABLE I 
S) and 
Com 
Item ,. s w 
1. I did not have the time. 49.3 50.6 
2. Counselor prefers students with 
good grades. 14.4 85.5 
3. My concern was not important enough 
to bother the counselor. 37.8 62. 1 
4. Counselor is on the side of the teacher. 22.5 77.0 
5. I just don't like my counselor. 7.6 91.5 
6. Counselor might act concerned, but 
inside, will be laughing at me. 15.4 84.7 
7. I've seen my counselor too much already. 5.5 93.6 
8. Counselor cannot help me with my 
real problems. 33.2 66.4 
9. I'm too shy. 18.7 80.9 
10. Counselor deals only with school/ 
college/occupational problems. 31.0 69.0 
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Shown in Table II are items eleven through twenty 
and their STRONG and WEAK percentages. Of these 
items, number ei
'
even, reading "I do not like to tell 
a stranger about personal things," obtained an 
outstandingly high STRONG response percentage. In 
contrast, the weakest percentage was compu�ed for 
item eighteen, stating "Counselor and I irf-itate 
each other." 
TABLE II 
Item 
11. I do not like to tall a stranger about 
personal thing·s. 
12. Counselor usually tries to rush me off. 
13. Didn't know who my counselor was. 
14. Counselor was busy or not in. 
15. Afraid I would not get the answers I 
wanted to hear. 
16. Counselor is not interested in me. 
17. I couldn't work up the nerve. 
18. Counselor and I irritate each other. 
19. Would have heard the same things I've 
heard from others. 
20. Counselor seems too superior. 
and 
s 
53.7 
14.9 
14.0 
44.2 
20.5 
11.0 
17.1 
3.9 
25.9 
14.1 
STRONG and WEAK response percentages for items 
twenty-one through thirty indicate fouF-items of 
relevance. (See ·Table III) They are: "I wanted 
t 
to see the counselor but never got around to it," 
w 
46.4 
84 .  3 
85.1 
55.7 
78.7 
88.1 
82.2 
95.4 
73.2 
85.1 
"I'm not sure how to begin talking to the counselor," 
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"I wou l d  be embarras sed to reveal my r e a l  concerns , "  
and "Couns e l or h a s  too many s tuden t s  to be e f f ec t i v e l y  
concerned w i th· i n d i v i d ua l s . "  A predom i n a t e l y  weak 
i tem response from i tems twen ty-one through thirty 
i s  i t em number twenty - s ix , read ing "Coun s e l or does 
not we l come me . "  
TABLE III 
Percenta e s  o f  C omb ined S tron , Modera t e  (S) and 
Com ined Weak , Does Not Apply W Respons e s  
for Survey Items Twenty- one Through Th irty 
Item S 
21 . I wanted to see the couns e l or but never 
got around to i t .  3 9 . 1  
22 . Cou n s e l or woul d  argue aga i n s t  wha t  I 
23 . 
24 . 
25 . 
26 . 
27 . 
28 . 
29 . 
wan t . 
It's h ard f or me to t a l k  to coun s e l ors 
o f  the oppos i t e  sex . 
Coun s e l or mak e s  me feel  dumb . 
I'm not s ure how to begin t a l k ing to the 
coun s e l or .  
Coun s e l or does not we lcome me . 
I don't tru s t  couns e l ors . 
Coun s e l or pre f ers col l ege bound 
s tuden t s . 
I wou l d  be embarr a s s ed to reveal my rea l  
15 . 7  
1 8 . 7 
12 . 8  
3 3 . 2  
9 . 4  
1 3 . 6  
20 . 8  
concerns . 34 . 4  
3 0 .  Coun s e l or h a s  too many s tudents to be 
e f f ect ive l y  concerned w i t h  i n d i v i d ua l s . 30 . 2  
w 
60 . 4  
83 . 8  
80 . 8  
86 . 8  
66 . 4  
90 . 2  
86 . 0  
7 8 . 7  
64 . 7  
6 9 . 4  
Items numbers 3 3  and 40 were computed a s  h i gh 
percentage STRONG responses o f  i tems t h i r t y - one through 
forty (See Tab l e  IV) . These i tems read , "It i s  d i f f i cul t  
f or me to ta l k  to the couns e l or" and "Afra i d  coun s e l or 
wi l l  p a s s  inform a t i on about me to other peop l e . "  
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W i thin th i s  group of i tems , numbers t h i r ty-one through 
t h i r t y - s even , read ing "I had a bad e xp e r i en c e  w i th a 
counse l or , "  and "It ' s  hard for me to t a l k  to coun s e l or s  
o f  the s ame s ex , "  showed WEAK percentages . 
TABLE IV 
Percenta es o f  Comb ined Stron Moderate ( S )  and 
Comb ined Weak , Does Not App ly W Re�ponses 
for Survey Items Th irty-one Through Forty 
Item 
3 1. I had a bad exp e r i ence w i th a coun s e l or . 
32. Coun s e l or s eems ar t i f i c ia l . 
3 3 .  It i s  d i f f i cul t for me to t a l k  to the 
counse lor . 
34. Coun s e l or doesn ' t  unders tand me . 
35 . Unsure i f  I can go to coun s e l or other 
than one to whom I am a s s igned . 
36 . Coun s e l or t a l k s  too much - does not 
l i s ten to me . 
37 . It ' s  hard for me to talk  to c oun�e l o r s  
o f  the s ame sex . 
3 8 .  Coun s e l or doesn ' t  have the i n format i on 
I need . 
3 9 .  I am a fr a i d  the couns e l or woul d  
d i s approve i f  t�e truth were known . 
40 . A f r a i d  coun s e l or w i l l  pass  informa t i on 
about me to other peopl e .  
s 
9 . 4  
14 . 5  
28. 5 
18. 3 
13 . 2  
13. 2 
7 . 2  
14 . 9  
24 . 2  
3 4 . 0  
w 
90 . 2  
84 . 6  
7 1 . 0  
81 . 7  
86 . 4  
86. 8 
9 2 . 3  
85 . 1  
75 . 3  
65 . 5  
Appear ing in Tab l e  V are i tems forty-one through 
f i f ty , wh i c h  showed nei ther outs tand ing WEAK nor 
outs tand i ng STRONG response percentage s . The se i t ems , 
a s  we l l  a s  a l l  other i tems wh i c h  have f a i l ed to be 
l abeled as STRONG or WEAK , are to be of rel evance 
to the couns e l or's concern . The med i a l  group o f  
i t ems , i n  order o f  s trongest to weakes t ,  a r e : 
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Woul d  have heard the s ame th ings I 've heard 
f rom other s , A f r a i d  I wou ld not get the answers 
I wanted to hear , Couns e l or i s  unabl e  or unw i l l ing 
to change schedule around my need s , Coun s e l or 
i s  on the s ide o f  the teacher , Couns e l or h a s  
no bus iness  i n  my l i fe ,  Coun s e l or pre f er s  
col l ege bound s tudents , I t ' s  hard fdr me to 
talk  to couns e l o r s  o f  the oppos i te s e x , I ' m 
too shy , Counse l or doesn ' t  unde r s t and me , I 
couldn't work up the nerve , There i s  no way 
anyone can h e l p  the mes s  I ' m in , I wou l d  not 
want my f r i ends to know I was see ing a couns e l or , 
Counselor t r i e s  to run th ings too much , Couns e l or 
would argue aga inst what I want , Couns e l or might 
act concerned but i n s i d e  w i l l  be l augh ing at 
me , Coun s e l or usua l l y  t r i e s  to rush me o f f , 
, 
Coun s e l or doe sn't have the i nforma t i on I need , 
I f  I were hone s t  i t  may hurt couns e l or ' s  
recommenda t i on for my col l ege or job admi s s i on ,  
Counselor s eems a r t i f ic i a l , Coun s e l or prefers 
students w i th good grades , Counselor s eems too 
super i or , A f r a i d  parents wou l d  f i nd out I had 
t a l k ed w i th the counse l or , D i dn ' t  know who my 
counselor was ,  I don ' t  trust couns e l or s , I f e l t  
that talk ing to a counselor woul d  onl y  increase 
my troubles . 
TABLE V 
Percenta es of Comb ined Stron , Moderate ( S )  and 
Com ined Weak, Does Not Apply W Responses 
for Survey I tems For ty- one Through Fifty 
I tem 
4 1 .  I f e l t  that talk ing to a counselor woul d  
on ly increase my troub l es . 
4 2 . I woul d  not want my f r i ends to know I 
was see ing a counselor . 
4 3 . Counselor tries to run things too much . 
44 . Counselor has no bus iness in my l i fe .  
4 5 .  Afraid counselor would p l ace me in 
h i gher l evel classes . 
46 . There i s  no way anyone can h e l p  the 
me ss I ' m i n .  
4 7 .  I f  I were hones t ,  i t  might hurt 
counselor ' s  recommenda t i on for my 
col l ege or job admiss ion .  
4 8 . Counse l or i s  unab l e  or unw i l l ing to 
change schedu l e  around my needs . 
4 9 .  Afraid parents would f ind out I had 
tal ked w i th the counse l or 
50 . Weak peop l e  go to couns e l or s . 
s 
1 3 . 6  
16 . 2  
1 5 . 7  
2 1 . 7  
10 . 3  
1 7 . 0  
14 . 5  
2 3 . 8  
14 . 1  
1 2 . 8  
It may be observed that a l l  i tems , w i th the 
except ion o f  i tem number e l even , have a greater WEAK 
percentage than STRONG percentage . Th i s  merely 
ind icates that the major i ty o f  subjects , a major i t y  
o f  the t ime , marked W (weak ) o r  D (does not apply)  
for that particu l ar i tem , r e s u l t ing in  a h i gher WEAK 
percentage . For those i tems wh ich f a i l  to produce 
a sum o f  100%, i tem omi s s i ons must be taken into 
account .  
2 7  
w 
86 . 0  
8 3 . 4  
84 . 3  
7 8 . 3  
8 9 . 4  
8 2 . 9  
8 5 . 5  
7 6 . 2  
8 5 . 1  
8 5 . 6  
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Also analyzed were the top and bottom quartiles 
of item responses, shown in terms of the 13 strongest 
and 1 3  weakest reasons preventing the counseling 
experience (See Tables VI and Table VII). 
TABLE VI 
Top Quartile of Strong (S) Percentages, or, Thirteen 
Strongest Reasons Which Students Perceived as 
Affecting Initiation of the ' 
Counseling Experience 
Rank Item 
1 I do not like to tell a stranger 
s 
about personal things 5 3 . 7  
2 Counselor prefers students with good 
grades. 4 9 . 3  
3 Counselor was busy or not in. 4 4 . 2  
4 I wanted to see the counselor but 
never got around to it. 3 9 . 1  
5 My concern was not important enough 
to bother the counselor. 3 7 . 8  
6 I would be embarrassed to reveal my 
real concerns. 3 4 . 4  
7 Afraid counselor will pass information 
about me to other people. 3 4 . 0  
8 Counselor cannot help me with my real 
problems. 3 3 . 2  
9 I'm not sure how to begin talking to 
the counselor. 3 3 . 2  
1 0  Counselor deals only with school/ 
college/occupational problems. 3 1 . 0  
1 1  Counselor has too many students to 
be effectively concerned with 
individuals. 3 0 . 2 
12 It is difficult for me to talk to 
the counselor. 28 . 5  
13 Would have heard the same things 
I've heard from others. 25 . 9  
w 
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TABLE VII 
To uartile of WEAK (W) Percenta es, or, Thirteen 
Weakest Reasons Which Stu ents Perceive 
Rank 
38 
39 
40 
4 1  
42 
43 
44 
45 
46 
47 
48 
49 
so 
Item 
as Affecting Initiation of the 
Counseling Experience 
Counselor and I irritate each each 
other. 
s 
I've seen my counselor too much 
already . 
It's hard for me to talk to counselorS-­
of the same sex . 
I just don't like my counselor . 
Counselor does not welcome me. 
I had a bad experience with a 
counselor. 
Afraid counselor would place me in 
higher level classes . 
I do not like to tell a stranger 
about personal things . 
Counselor talks too much - does not 
listen to me . 
Counselor makes me feel dumb . 
Unsure if I can go to counselor 
other than one to whom I am assigned. 
I don't trust counselors. 
�-
I felt that talking to a counselor 
would only increase my troubles . 
Rather than as an evaluative measure of the items 
themselves, this is to be indicative of student 
responses. The top and bottom quartiles, derived 
w 
·9 5 . 4  
93 . 6  
92 . 3  
9 1 . 5  
90 . 2  
90 . 2  
89 . 4  
89 . 4  
86 . 8  
86 . 8  
86 . 4  
86 . 0  
86 . 0  
from Tables I through Table V, represent the highest 
percentage of student responses for items indicating 
STRONG reasons and items indicating WEAK reasons. 
Obviously, the top quartile of responses, or STRONG 
reasons, are those perceptions which students claimed 
to have interfered with the counseling experience . 
They are: 
1 .  Item 11 - I do not l ik e  to tel l a s tranger 
about personal t h i ngs . 
2 .  Item 2 - Coun s e l or pre fers s tudents w i th 
good grades . 
3 .  Item 14 - Coun s e l or was busy or not i n . 
4 .  Item 2 1  - I wanted to see the coun s e l or 
but never got around to i t .  
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5 .  Item 3 - May concern was not important enough 
to bother the counse l or .  
6 .  Item 2 9  - I woul d  be embarrassed to reveal 
my real concerns .  
7 .  Item 40 - Afraid couns e l or w i l l  pass 
i n f orma t i on about me to other peop l e .  
8. Item 8 - Coun s e l or cannot help me w i th my 
rea l probl ems . 
9. Item 2 5  - I ' m not s ure how to begin t a l k ing 
to the counselor . 
10 . Item 10 - Coun s e l or dea l s  on l y  w i th schoo l /  
co l l ege/occupat i onal prob l ems . 
1 1 .  Item 30 - Coun s e l or has  too many s t udents 
to be ef fectively concerned w i th ind ividua l s . 
1 2 . Item 33 - It i s  d i f f icu l t  for me to t a l k  
t o  the counselor .  
1 3 . Item 1 9  - Would have heard the s ame things 
I've heard from others . 
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Item number eleven , the s t r onge s t  r e a s on d e terr ing 
coun s eling , also appea r s  among the l i s t ing o f  weake s t  
reasons. Th i s  s 'ign i f i e s  t h a t  appreh en s i on o f  "telling 
a s tr anger about personal th ings" i s  an i n t ernal r e a s on , 
a per sonal t ra i t , that  i s  a s  none x i s tent a s  e x i s tent 
among s t udents .  _ 
Further develop ing Tables VI and VII is the 
d i s tr ibu t i on of  STRONG and WEAK i tem responses into 
external or internal percept i on s . The s e  i nclude: 
Strong Item Re spon s e s  
External Respon s e s . "Counselor p r e f e r s  s tudent s  
w i th good grades , "  "Counselor w a s  b u s y  o r  not i n , "  
"Af r a i d  counselor will p a s s  i n f orma t i on about me 
t o  other people , "  "Counselor cannot help ·me w i th 
my real problems , "  "Counselor deals only w i t h  school/ 
college /occup a t i onal problems , "  "Couns elor h a s  too 
many s tudents to be e f f ect ively concerned w i t h  
ind ivi duals," "Would have heard the s ame th i ngs I've 
heard f rom other s . "  
Internal Respon s e s . "I do not l i k e  t o  t ell 
a s tranger about personal th ings , "  "I wan ted to see 
the counselor but never got around t o  i t , "  "My concern 
was not impor tant enough t o  bother the coun s elor , "  
"I would be embarras sed to reveal my real concerns;" 
"I'm not sure how to begin t a l k i ng to the couns e l or , "  
"It i s  d i f f icul t  for me to t a l k  to the couns e l or . "  
Weak Item Respons e s  
Externa l Respon s e s . "Coun s e l or and I i r r i ta t e  
each other , "  "Couns e l or d o e s  n o t  w e lcome me , "  "Af r a i d  
coun s e l or w i l l  pl ace m e  in h igher l evel c l q s s e s," 
"Couns e l or t a l k s  too much - does  not l i steri to me , "  
"Coun s e l o r  makes me f e e l  d umb . "  
Interna l Respon s e s . "I ' ve s een my counse lor 
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too much a l re ad y , "  "It 's hard for me to t a l k  to 
coun s e l o r s  of the s ame s ex, ''I just d on't l i k e  my 
counse l or , "  "I had a bad expe r i ence w i th a coun s e l or , "  
"I d o  not l i k e  t o  t e l l  a s tr anger about personal 
things , "  "Uns ure i f  I can go to coun s el or· other than 
one to whom I am a s s igned , "  "I d on't trust couns e l ors , "  
"I f e l t  that t a l k ing to a coun s e l or wou l d  onl y  increase 
by troubl e s . "  
The f our quadr an t s  s i gn i f y  i tems a s  s trong - externa l ,  
weak - extern a l , s trong- i nterna l ,  or weak - in terna l 
respons e s . Coun s e l or s  a r e  obv i ou s l y  more concerned 
w i th the STRONG i tem respon s e s . The respon s e s  i n  
the s trong - i n terna l quadrant a r e  those wh ich couns e lors 
can a t t empt to improve , concerning s tudents' internal 
percep t i on s  and a t t i tudes about thems elves in r e l a t i on 
to the counse l ing experi ence . Likew i s e , the 
s trong-externa l quadrant ind icates what coun s e l ors 
can improve , concerning their own behavi ors and 
circums tances in wh i ch they work . Th i s  quadran t , 
therefore , con t a i n s  vari a b l e s  read i l y  ava i l ab l e  to 
the control o f  the coun s e l ors w i th wh ich to crea t e  
des ired percept i ons o f  themse l ve s . 
The f inal ana l ys i s  was in attempt to rank the 
top quart i l e  (13 i tems ) o f  STRONG respon s e s , t a k en 
from Tab l e  VI , into genera l i z ed categories . The 
5 0  survey i tems were previ ous l y  categorized into 
e l even categories . Of these e l even , seven categor i e s  
ranked within the top quart i l e  o f  STRONG responses; 
the mos t preva l ent being perce ived apprehens i on s  and 
perceived problem in time and sched u l i ng .  Perc e i ved 
l ack o f  acceptance was a l so proven s ign i f icant . 
Portrayed i n  Tab l e  V I I I  are the top s even categor i e s  
according t o  the h ighe s t  percentage o f , or , mos t  
frequent STRONG responses . 
Results  a l so include s tudent ' s  wr i tten comments . 
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Though many commen ts are mere l y  more intense rep l icat i ons 
o f  survey i tems , s ome show unique percept i on s , deep 
grat i tude, or d i s appointment w i th the counsel ing 
program . Twenty-two of 24 5 subj ects chose to wr i te 
comments (See Append i x  IV) . 
Item 
Item 
Item 
Item 
TABLE VIII 
Generalized Categories and Overall Rank of the 
Top Quartile of Strong Responses 
34 
Categories Rank 
Perceived Apprehensions 
1 1  - I do not like to tell a stranger about 
personal things. 1 
29 - I would be embarrassed to reveal my 
real I 6 concerns. 
25 - I'm not sure how to begin talking to 
the counselor. 9 
3 3  - It is difficult for me to talk to the 
counselor. 12 
Perceived Problem In Time Or Scheduling 
Item 14 - Counselor was busy or not in. 3 
Item 21 - I wanted to see the counselor but never 
got around to it. 4 
Item 3 0  - Counselor has too many students to be 
effectively concerned with individuals. 11 
Perceived Lack Of Acceptance 
Item 2 - Counselor prefers students with good 
grades. 2 
Item 3 - My concern was not important enough to 
bother the counselor. 5 
.Perceived Lack of Confidentiality/Trustworthiness 
Item 4 0  - Afraid counselor will pass information 
about me to other people. 7 
Perceived Counselor Inadequacy 
Item 8 - Counselor cannot help me with my real 
problems. 8 
Lack Of Information 
Item 10 - Counselor deals only with school/ 
college/occupational problems 10 
Perceived Negative Consequences 
Item 19 - Would have heard the same things I've 
heard from others. 13 
CHAPTER VI 
SUMMARY/IMPLICATIONS 
In surveying the perceptions of 235 high school 
seniors, the highest percentage of STRONG responses 
which affected student initiation of counseling, 
included items stating fear of direct initiation, fear 
I 
of passed information, lack of time, embarrassment, 
and lack of counselor time. Perceived apprehensions 
and problems with time and scheduling can therefore 
be implied as the two most prevalent perceptions 
inhibiting counselor/student interaction. 
There were an equal number of perceived internal 
and external responses, indicating that counselors 
would benefit from addressing both, student apprehensions 
and attitudes as well as their own behaviors and 
circumstances in which they work. 
� 
In regard to the top quartile of highest percentage 
of STRONG responses, it was concluded that perceived 
apprehensions and perceived problems in time and 
scheduling were the two most significant areas 
affecting initiation of counseling. This implies 
that counselors address these areas of concern and 
needed improvement. 
CHAPTER VII 
DISCU S S ION/ SUGGESTIONS 
In addre s s ing those perce p t i on s  o f  i nternal 
rea s on s , or apprehens i on s  preven t i ng coun s e l or contact , 
the i s sue o f  cl ient prepara t i on or orien t a t i on comes 
into focus . C l ients who are unprepared for coun s e l ing 
i 
or who h ave negative a t t i tudes toward th i s  s erv ice 
may s impl y  be unaware o f  wh a t  coun s e l ing i s ,  i t s  
obj ec t i ve s , and i t s  b ene f i t s . N e i ther the cl i en t  
nor t h e  coun s e l or w i l l  bene f i t  from their counsel i ng 
experi ence un l e s s  a t t i tudes engend ering apprehen s i on s  
are resolved . Smi th and Qu i nn ( 1 9 8 5 )  conducted a 
s tudy to eva l uate the e f fects o f  two precouns e l i ng 
orient a t i on pre senta t i on s , each des igned to enhance 
cl i ent expectat i ons and thereby to a t tenua te cl i en t  
rel uctance . The two orienta t i ons con s i s ted o f  a verb a l  
� 
pre sentat i on and a research-devel oped aud i o v i s u a l  
pre s entat i on d e l ivered on a col or t e l e v i s i on mon i tor . 
An outl ine used for both or i en ta t i on s  included the 
spec i f i c  topics o f : 
1 .  Introduct i on to the pre s ent a t i on and i t s  
purpos e .  
2 .  Bene f i ts o f  part i c i pa t i on a s  a cl ient . 
3 .  Coun s e l or tra i n ing object i ve s . 
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4 .  Cond i t i on s  und er wh i ch coun s e l i ng i s  provided . 
5. S teps toward i n i t i a t ing the coun s e l ing proc e s s . 
The f i nd i ngs , based on a pretest and p o s t t e s t  a s s e s sment 
o f  c l i ent expec ta t i ons , ind i cated the verbal approach a s  
having n o  e f f e c t  on expecta t i ons , wh i l e  t h e  audiovisual  
presen t a t i on s i gn i f i ca n t l y  enhanced expec t a t i on s . 
j 
The use o f  aud i ov i sual mater i a l s  i n  c l i ent 
o r i enta t i on programs ( Sm i th and Qu inn , 1 9 8 5 )  provi des : 
1 .  A means o f  a t t r a c t ing and h o l d ing the a t tent i on 
o f  studen t s  dur ing o r i enta t i on . 
2 .  A means o f  mod e l ing what have been i d en t i f ied 
as "good therapy" behavi ors . 
3 .  A uni form and e f f i c ient means o f  present ing 
informa t i on concern ing the na ture of servi ces 
provided . 
Whe ther l ive or aud i ov i sual , o r i e n t a t i on s  are o f  
great s ign i f i cance t o  s tudent s ' percep t i ons . The use 
o f  precouns e l ing or i enta t i on programs s erves not onl y  
to a s s i s t  c l ients w i th devel opment o f  approp r i a t e  
expe c ta t i ons o f  the i r  r o l e s , but , b y  addres s ing spec i f i c  
apprehen s i ons , they a l so may engender expe c ta t i ons o f  
s u c c e s s f u l  and bene f i c i a l  outcomes f rom the counse l ing 
exper i ence . S t rong ( 1 9 7 8 )  has  sugge s t e d  tha t : The 
couns e l or's choice among ava i l ab l e  behav i or s  might 
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be gu ided by the individual client ' s  needs and h i s  
or her precounseling expectations i n  order to establ i s h  
an e f fective , i n fluential bas i s  for counseling. 
Since lack of t i me and s cheduling problems 
emerge from the s e  students as per c e i ved s ign i f i cant 
deterrents to the initiat i on and maintenance of 
counseling relation s h i ps ,  it s eems reasoniable to 
s uggest an admin i s trative re-evaluati on o f  the 
counseling funct i on and object ives . 
The purpose o f  a study by Eddy, R i c hardson, 
and Allberg ( 1982 ) , was to provide counselors w ith 
pract i cal strategi e s  w i th i n  the i r  realm o f  i nfluence 
and control , in e f forts to commun i cate to princ ipals 
and other school admin i s trators the need for the 
school counselor to counsel. These s trategies include : 
1 .  The counselor ' s  conception of h i s  or her 
role and funct i on , and h i s  or her ability 
to commun i cate the neces sary balance and 
parameter o f  h i s  or her duties to 
adm i n i s trators and colleagues . Th i s  i s  
a salesman s h i p  quality that by nature i s  
persuas ive . 
2 .  Counselors must engage in anti c ipatory 
management , that i s ,  be able to ant i c ipate 
and i n f l uence problem s o l v ing and d ec i s i on 
mak ing in the school that i s  apt t o  imp i nge 
on t h e i �  coun s e l i ng t ime . Th i s  requ ires 
being abl e t o  d eve l op a p l an , to organ i z e ,  
and t o  accept the inevitabi l i ty o f  h a v ing 
to deal  w i t h  e xtra demands on the i r  t ime , 
a s  opposed t o  p a s s i v e l y  hop ing the probl em 
w i l l  go away . 
3 .  Coun s e l ors should be abl e to e l i c i t  
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involvement o f  and inputs from a dm i n i s trators 
and pro f e s s iona l s  in other s ubs y s tems (paren t s , 
teachers , e tc . )  i n  s erv icing the cr i t i c a l  
needs o f  s tuden t s . Shared respon s i b i l i ty 
becomes the f irs t s tep to ach i ev i ng r e s pect 
for the coun s e l or ' s  work . Coun s e l or s  should 
not a s s ume that everyone unders tands the 
� 
va l ue o f  the coun s e l or's work in re l a t i on 
to school youth . 
4 .  Coun s e l ors need t o  accept the f act that 
the s ame s o c i a l  i n f l uence mod e l s  t h e y  u s e  
for interact i ng w i th t h e  youth can b e  used 
w i th other s i gn i f icant persons (e . g . >  the 
princi p a l )  t o  a f fect school pol i cy . Thus , 
the ro l e  o f  i n t erpersonal s k i l l s  i s  v i t a l  in 
b u i l d ing and ma i n t a i ning r e l a t i on s h i p s  w i th 
admin i s trators . Accor d i ng l y , a s s e r t i vene s s , 
con f l i c t  managemen t , and mutual prob l em 
solv ing have the i r  con s truc t ive v a l u e  in 
program devel opmen t , once e f f e c t ive and 
ma t ure r e l a t i onsh ips a r e  rea l i z ed w i t h  
a dm i n i s trators and co l l eagues . 
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C l ea r l y ,  coun s e l or s  need t o  d ev e l op pro f i c i en c i e s  
and s tr a t eg i es that could enabl e  them t o  d e f end the i r  
pr imary rol e o f  guid ance and coun s e l i ng i n  the s ch oo l s .  
Coun s e l or s  ( Eddy , R i chard son , and A l l b erg , 1 9 8 2 )  
need t o  commun i c a te persuas ivel y wha t  they can o f f e r  
spec i f i c counselees  i n  techn i c a l  knowl edge and s k i l l s , 
and coun s e l i n g  shou l d  be communi cated a s  a purpo s e f u l  
a c t i v i t y  t h a t  produces d e f i n i t e  g a i n s . 
I n  add i t i on to coun s e l ing or i en t a t i on p r e s en t a t i on s  
� 
and s tr a t eg i es for ma i n t a in ing and increas ing coun s e l or ' s  
u s e  o f  t ime for counse l ing , the author s ugg e s t s  that  
coun s e l or s  d i s t r ibute s urveys f or cont inuous feedback . 
S tudent percep t i ons and expec t a t i ons w i l l  b e  i n  con s tant 
change ; it  i s  inevi tab l e .  Counse l or awarenes s  i s  
cruc i a l ; awarene s s  o f  s tudent s ' need s , expec t a t i on s , 
and apprehen s i ons ; awarenes s  o f  press ing i s s u e s  common 
t o  the p ar t i cu l ar age group ; awarene s s  o f  s t udent 
perceptions toward the counselor and the counseling 
process, and ; counselor awareness of self behaviors 
and his or her counseling environment .  
The most important aspect of the counseling 
process is the interpersonal relationship 
developed between the counselor and counselee. 
I 
Elements within the physical setting or elements 
4 1  
generated by the counselor ' s  behaviors, attitudes , 
or personality that annoy the counselee are 
detrimental to the counseling relationship. 
To the extent that the counselee feels insecure, 
afraid, hostile or experiences a negative reaction 
to the counselor or to the counseling environment, 
the prognosis for initiating or continuing in 
and profiting from the counseling relationship 
is poor (Baily, Myers, & Smith, 1977 ) .  
Awareness of student perceptions will enable counselors 
to improve themselves, their programs, and their 
environment ,  as well as address student concerns 
and allow for continued personal , social, and academic 
growth and development. 
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I I 
i I 
one or more t ime s , "  - mark STRONG REASON, s .  � 09. !:!Q.! USJ;. PE�S. 
"This was one reason, but there � Make beavy black marks If you f e e l :  
tha,1, �ompletely fill circle. others , "  - mark MODERATE REASON , M .  I f  you 
f e e l :' "This may have been a reason, � Era.se clea.rly any answer I never 
thought of it in this way , "  - mark WEAK REA-you �bange. 
� Ma�e no stray marks. SON, W. I f  you f e e l :  "This reason has never 
counselor , "  -
I 
i 
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prevented me from seeing my 
mark DOES NOT APPLY, D .  
1 .  I did not have the time. 
2 .  Counselor p refers students with good grades. 
3 .  My concern was not important enough t o  bother 
4 .  Counselor is on the side of the teacher. 
5 .  I just don ' t  like my counselor. 
6. Counselor might a c t  concerned, but inside , 
7 .  I ' ve seen my counselor too much already. 
8 .  Counselor cannot help me with my real problems . 
9 .  I ' m too shy. 
1 0 .  Couns leor deals only with school/college/ 
occ11pati0Jlal problems 
1 1 .  I do not like to tell a s t ranger about 
per11ollal tbillg11 � 
1 2 .  Counselor usually tries t o  rush me o f f .  
1 3 .  Didn ' t  know who my counselor was. 
1 4 .  Counselor was busy or not in . 
1 5 .  Afraid I would not get the answe r s  I 
waRted to hear. 
1 6 .  Counselor is not interested in me . 
1 7 .  I couldn ' t  work up the nerve. 
1 8 .  Counselor and I i r r i t a t e  each other . 
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22. Counselor would argue against what 
I wan t .  
2 3 .  I t ' s  hard for me to talk t o  counselors 
2 4 .  Counselor makes me feel dumb. 
25. I ' m not sure how to begin t a lking 
to the counselor 
2 6 .  Counselor does not welcome me. 
29. I would be embarrassed t o  reveal 
3 1 .  I had a bad experience with a counselor. 
32. Counselor seems artificial. 
33. I t  i s  difficult for me to talk to 
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3 5 .  Unsure if I can go to counselor other than 
3 6 .  Counselor talks too much - does not 
li steD to me 
3 7 .  I t ' s  hard for me to talk to counselors 
of the same &ex. 
38. Counselor doesn ' t  have the information 
I Peed 
39. I am afraid the counselor would disapprove 
if the truth were kRow:ll. 
40. Afraid counselor will pass information 
about me to other people 
4 1 .  I felt that talking to a counselor would 
only increase my troubles. 
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• • Do NOT USE PENS. ,• • Make heavy black mark!; i• · that completely fill circl£:. 
• • Erase clearly any answer • you change. 
• • Make no stray marks . • 
: Counselor tries to run things too much. I 4 3 .  
I 
� 
i 
I ' 
' t 
�! 
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4 4 .  Counselor has no business in my l i f e .  
4 5 .  Afraid counselor would place me in 
1...� '--- , _ ., _, _____ ··-o · · --
4 6 .  There i s  no way anyone can help the 
' 
4 7 .  I f  I were hone st , it might hurt counselor ' s  
48. Counselor is unable o r  unwilling t o  change 
4 9 .  Afraid parents would find out I 
50. Weak people go. to counselors. 
I f  there are reasons which you feel have prevented you from 
questionnair e ,  please accurately describe them in the fol­
lowing space previded. Thank yeu fer your cooperatio�. 
CONTI N U E D  01\' REVERSE SIDE 
·----- --
4 /  
NCS 1 rsns-Optoc 808·9291 -6 
CODES 
A B C D E F G H I 
I 
© © © © © © © © @  
000000000 
000000000 
000000000 ©©©©©©©©© © © © © © © © © ©  
© ©©© ©il(S t ©©© 000000000 ©©©!©©!©©©© ©©©l©©IG:: ©©© 
S M  W D 
0000000 
0000000 
0000000 1
00000001 
0000000 
0000000 
0000000 
0000000 
0000000 
I 
0000000 
0000000 
0000000 
loooooooj 
looooooo 
loooooool 
100000001 
0000000 
I 
10000000. 
loooooool 
0000000 
• A2405 
I A E STERN llllNOIS UNIVERSITY 
SUP\VEY - QUESTIONNAIRE FORM I • ! I IMP.ORT ANT DIRECTIONS : GENERAL DIRECTIONS I FOR MARKING ANSWERS 
; : 
I 
, .. � USE NO. 2 PENCIL ONLY 11 
! . ) I f  you 
READ THE ITEM CAREFULLY ! 
feel :  "Yes indeed , this is definitely 
; ' 
I I I 
I 
I 
! 
I 
I I 
I 
a reason I did not go to see my counselor at 
• Do NOT USE PENS. one or more times, II - mark STRONG REASON , s .  -
• Make heavy black marks If you f e e l :  "This was one reason, but there · that completely fill circle. others , "  - mark MODERATE REASON, M .  I f  you 
• Erase clearly any answer feel :  "This may have been a reason, I never 
you change. thought o f  i t  in this way , "  - mark WEAK REA-
• Make no stray marks. SON, w. If you fee l :  "This reason has never 
prevented me from seeing my counselor , 
mark DOES NOT APPLY , D .  
l .  I did not have the time. 
2 .  Counselor prefers students with good grades. 
3. My concern was not important enough to bother 
4. Counselor is on the side· of the teacher .  
5 .  I j u s t  don ' t  like my counse lor . 
6 .  Counselor might act concerned, but inside, 
will be laushins at �e 
7 .  I ' ve seen my counselor too much already. 
II 
8 .  Counselor cannot help me with my real problems . 
9 .  I ' m  too shy. 
10. Counsleor deals only with school/college/ 
occupatioeal problems. 
1 1 .  I do not like to �ell a s tranger about 
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1 2 .  Counselor usually tries t o  rush me o f f .  
1 3 .  Didn ' t  know who my counselor was. 
1 4 .  Counselor was busy o r  not in. 
1 5 .  Afraid I would not get the answers I 
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1 8 .  Counselor and I irritate each other. 
1 9 .  Would have heard the same things I ' ve 
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-
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APPENDI X  I I  
I tems Ranked Accord ing To STRONG 
Response Percentages 
Tota l  I tem 
Rank ing Percentage Number 
of N* 
1 
2 
3 
3 
4 
5 
6 
6 
7 
8 
8 
9 
2 9 . 4  
18 . 3  
1 5 . 7  
1 5 . 7  
1 5 . 3  
14 . 5  
14 . 0  
14 . 0  
1 3 . 2  
1 2 . 8  
12 . 8  
12 . 3  
1 1  
4 0  
1 
2 9  
14 
2 5  
10 
2 1  
3 3  
8 
3 0  
3 
I do not l ik e  to te l l  a 
s tranger about personal 
th ings . 
Afraid counselor w i l l  pass  
informat ion about me to  
other people . 
I d i d  not have the t ime . 
I would be embarrassed to 
reveal my real concerns . 
Counselor was busy or not 
in . 
I ' m not sure how to begin 
t a l k ing to the coun s e l or . 
Counselor dea l s  onl y  w i th 
s chool / co l l ege/occupa t i onal 
prob l ems . 
I wanted to see the 
counselor but never got 
around to i t .  
I t  i s  d i f f i c u l t  for me to 
t a l k  to the coun s e l or . 
Counselor cannot h e l p  me 
w i th my real probl ems . 
Counselor has too many 
s tudents to be e f fe c t ively 
concerned w i th i n d i v i d ua l s . 
My concern was not important 
enough to bother the 
counselor . 
1 0  
1 1  
1 2  
1 2  
1 2  
1 2  
1 3  
14 
14 
14 
14 
14 
14 
1 5  
1 6  
1 1 . 5  
10 . 2  
8 . 9  
8 . 9  
8 . 9  
8 . 9  
7 . 2  
6 . 8  
6 . 8  
6 . 8  
6 . 8 
6 . 8  
6 . 8  
6 . 4  
6 . 0  
4 8  
42 
28 
39 
44 
46 
19 
1 3  
22 
23 
24 
3 1  
3 2  
50 
6 
Counse l or i s  unable or 
unwi l l ing to change 
schedule around my need s .  
5 1  
I woul d  not wan t my f r i ends 
to know I was see ing . a  
counse l or .  
Counse l or prefers col l ege 
bound s tuden t s . 
I am a fr a i d  the coun s e l or 
woul d  d i s appro�e i f  the 
truth were known . 
Coun s e l or h a s  no business  
in my l i fe .  
There i s  no way anyone can 
h e l p  the mess I ' m i n . 
Woul d  have heard the same 
t h ings I ' ve heard from 
others . 
D i dn ' t  know who my coun s e l or 
was . 
Couns e l or would argue 
aga i n s t  wha t  I wan t .  
I t ' s  h ard for me to t a l k  
to coun s e l ors o f  the 
oppos i te sex . 
Coun s e l or mak e s  me feel 
dumb . 
I had a bad expe r i ence 
w i th a coun s e l or . 
Coun s e l or seems art i f i c i a l . 
Weak peop l e  go t o  
counse lors . 
Coun s e l or might a c t  
concerned , but ins ide , w i l l  
be l augh ing a t  me . 
1 6  
1 6  
1 6  
1 6  
1 6  
1 7  
1 7  
1 7  
1 7  
1 8  
1 8  
1 9  
1 9  
20 
20 
6 . 0  
6 . 0  
6 . 0  
6 . 0  
6 . 0  
5 . 5  
5 . 5  
5 . 5  
5 . 5  
5 . 1 
5 . 1  
4 . 7  
4 . 7  
4 . 3  
4 . 3  
1 5  
1 7  
20 
3 4  
4 9  
2 
4 
27 
4 1  
12 
4 3  
9 
3 5  
3 6  
3 8  
A f r a i d  I wou l d  not g e t  
t h e  answers I wanted t o  
h e a r . 
I cou l dn ' t  work up the 
nerve . 
Coun s e l or s eems too 
supe r i or . 
Couns e l or doesn ' t  
unde r s tand me . 
A f r a i d  paren t s  wou l d  f i nd 
out I had t a l k ed w i t h  the 
coun s e l or . 
5 2  
Coun s e l or p r e f e r s  s tudents 
w i th good grad e s . 
Couns e l or i s  on t h e  s id e  
o f  the teacher . 
I d on ' t  trust c ouns e l or s . 
I f e l t that t a l k ing to a 
couns e l or wou l d  onl y  
increase my troub l es . 
Coun s e l or u s ua l l y  t r i e s  
t o  rush me o f f . 
Coun s e l or t r i e s  t o  run 
th ings too muc h . 
I ' m too shy . 
Unsure i f  I c an g o  t o  
coun s e l or other than one 
to whom I am a s s i gned . 
Coun s e l or t a l k s  too much 
- does not l i s ten to me . 
Coun s e l or doesn ' t  have 
the i n forma t i on I need . 
20 4 . 3  
2 1  3 . 8  
22 3 . 4  
22 3 . 4  
23 2 . 6  
24 2 . 1  
24 2 . 1 
25 1 . 3  
* N - 23 5 
4 7  
5 
26 
3 7  
45 
7 
1 6  
1 8  
I f  I were h one s t , i t  
might hurt c oun s e l or ' s  
recommend a t i on f o r  my 
c o l l eg e  o f  j ob admi s s i on . 
I j u s t  d on ' t  l i k e  my 
coun s e l o r . 
5 3  
Coun s e l o r  d o e s  not wel come 
me . 
I t ' s  h a r d  f o r . me t o  t a l k  
to coun s e l o r s ;  o f  the 
s ame s e x . 
A f r a i d  coun s e l or wou l d  
p l a c e  m e  i n  h i gh er l ev e l  
c l a s s e s . 
I ' ve s een m y  coun s e l or 
too much a l r e ad y .  
Coun s e l or i s  not interes ted 
in me . 
Coun s e l or and I i r r i t a t e  
e a c h  othe r . 
Rank i ng 
( I* )  ( O* )  
1 1 
2 
2 
3 
4 
5 
6 
7 
8 
8 
9 
10 
3 
3 
5 
6 
7 
9 
1 1  
1 2  
1 2  
1 3  
14 
APPENDI X  I I I  
Rank I tem Percentages For 
I nternal And Ex ternal Re sponses 
Tota l  
Percentage 
of N* 
2 9 . 4  
1 5 . 7  
1 5 . 7  
14 . 5  
14 . 0  
1 3 . 2  
12 . 3  
10 . 2  
8 . 9  
3 . 9  
7 . 2  
6 . 8  
I tem 
Number 
1 1  
1 
2 9  
2 5  
2 1  
3 3  
3 
4 2  
3 9  
4 4  
1 9  
1 3  
I nternal Respons e s  
I d o  not l i k e  t o  t e l l  a 
s tr anger ab�ut persona l 
th ings . 
I d i d  not have the t ime . 
I wou l d  be embarra s s ed 
t o  reveal my real  concerns . 
I ' m not sure how to begin 
t a l k ing to the coun s e l or . 
I wanted to see the 
coun s e l or but never got 
around to i t .  
I t  i s  d i f f i c u l t  for me 
t o  t a l k  to the coun s e l or . 
My concern was not 
important enough to 
bother the coun s e l or . 
I woul d  not want my 
f r i ends to know I was 
see ing a couns e l or . 
I am a f r a i d  the coun s e l o r  
woul d  d i s approved i f  the 
truth were known . 
Couns e l or has no bus iness  
in my l i f e . 
Woul d  have heard the s ame 
t h i ngs I ' ve heard f rom 
other s . 
D i dn ' t  know who my 
coun s e l or was . 
10 
10 
11  
12 
12 
12 
13 
13 
14 
14 
lS 
16 
17  
18 
14 
14 
l S  
16 
16 
16 
17  
17  
19 
1 9  
20 
2 1  
22 
24 
* I = Internal 
6 . 8  
6 . 8  
6 . 4  
6 . 0  
6 . 0  
6 . 0  
s . s  
s . s  
4 . 7  
4 . 7  
4 . 3  
3 . 8  
3 . 4  
2 . 1  
2 3  
3 1  
so 
l S  
17  
49 
2 7  
4 1  
9 
3 S  
47 
s 
3 7  
7 
I t ' s  hard for me to 
t a l k  to counselors of 
the oppos i te sex . 
I had a bad experience 
with a coun s e l or . 
Weak peop l e  go to 
counselor s . 
-
Afraid I would not get 
the answers 1 wanted 
to hear . 
I couldn ' t  work up the 
nerve . 
Afraid parents would 
f ind out I had tal ked 
with the counselor . 
S S  
I don ' t  trus t counselors . 
I f e l t  that t a l k ing to 
a counselor would only 
increase my troubles . 
I ' m too shy . 
Unsure i f  I can go to 
coun selor other than one 
to whom I am a s s i gned . 
I f  I were hone s t , i t  
might hur t counse lor ' s  
recommendat ion for my 
col l ege or j ob admi s s i on . 
I just  don ' t  l i ke my 
counselor . 
I t ' s  hard for me to 
t a l k  to counselors of 
the same sex . 
I ' ve seen my counselor 
too much a l ready . 
* O = Overall ·k N = 2 3 5  
Rank ing 
( E* ) ( O*) 
1 
2 
3 
4 
4 
5 
6 
6 
7 
7 
7 
8 
8 
8 
2 
4 
6 
8 
8 
10 
12 
12 
14 
14 
14 
16 
16 
16 
Total 
Percentage 
of N* 
18 . 3  
1 5 . 3  
14 . 0  
12 . 8  
12 . 8  
1 1 . 5  
8 . 9  
8 . 9  
6 . 8  
6 . 8  
6 . 8  
6 . 0 
6 . 0  
6 . 0  
I tem 
Number 
40 
14 
10 
8 
3 0  
4 8  
2 8  
4 6  
2 2  
2 4  
3 2  
6 
20 
3 4  
5 6  
External Respons e s  
Afraid coun s e l or w i l l  
pass informa t i on about 
me to other peop l e .  
Counselor was busy or 
not i n .  
Couns e l or d ea l s  on l y  
w i th s chool / � p l l eg e /  
occupat i onal probl ems . 
Counse l or cannot h e l p  
me w i th my r e a l  probl ems . 
Coun s e l or h a s  too many 
s tudents to be e f fe c t ively 
concerned with individua l s . 
Coun s e l or i s  unab l e  or 
unwi l l ing t o  c hange 
s chedul e around my need s . 
Counse l or pre fers  col l ege 
bound s tudents .  
There i s  no way anyone 
can help the mes s  I ' m in . 
Counselor wou l d  argue 
against what I want . 
Counse l or makes me 
feel  dumb . 
Counselor seems art i f i c i a l . 
Couns e l or might a c t  
concerned , but ins ide , 
w i l l  be l augh ing at me . 
Couns e l or s eems too 
super i or . 
Counse l or doesn ' t  
unders tand me . 
5 7  
9 1 7  5 . 5  2 Coun s e l or p r e f e r s  s tudent s  
w i th good g r a d e s . 
9 1 7  5 . 5 4 Coun s e l or i s  on t h e  s i d e  
o f  the teach e r . 
1 0  1 8  5 . 1  1 2  Couns e l or u s ua l l y  t r i e s  
t o  rush me o f f .  
1 0  1 8  5 . 1  43 Coun s e l or t r i e s  to 
run t h i ngs t qo muc h . 
1 1  2 0  4 . 3  3 6  
I 
Couns e l or t a l k s  too 
much - does n o t  l i s ten 
to me . 
1 1  2 0  4 . 3  3 8  Coun s e l or doesn ' t  h ave 
t h e  i n forma t i on I need . 
1 2  2 2  3 . 4  2 6  Coun s e l or does not 
w e l come me . 
1 3  2 3  2 . 6  45 A f r a i d  coun s e l or wou l d  
p l a c e  me in h i gher 
l ev e l  c l a s s e s . 
14 2 4  2 . 1  1 6  Couns e l or i s  not 
i n t e r e s ted in me . 
15 25  1 . 3  1 8  Couns e l or and I i r r i ta t e  
e a c h  o t he r . 
J.. ,.. E - External J.. ,.. 0 - Ove r a l l  J.. ,.. N = 235  
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